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(Cognitive)
(Informed and Critically Literate)
1. Know about local, national and global issues, governance systems and structures
2. Understand the interdependence and connections of global and local concerns
3. Develop skills for critical inquiry and analysis
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- (Socio-emotional)
(Socially Connected and Respectful of Diversity)
Cultivate and manage identities, relationships and feelings of belongingness
Share values and responsibilities based on human rights
Develop attitudes to appreciate and respect differences and diversity

(Behavioral)
(Ethically Responsible and Engaged)
Enact appropriate skills, values, beliefs and attitudes
Demonstrate personal and social responsibility for a peaceful and sustainable world
Develop motivation and willingness to care for the common good

(Cognitive)
1. Local, national and global issues, governance systems and structures
( )
2. Issues affecting interaction and connectedness of communities at local,
national and global levels ( )
3. Underlying assumptions and power dynamlcs ( )

- (Socio-emotional)
4, Different levels of identity ( )
5. Different communities people belong to and how these are connected

( )

6. Difference and respect for diversity ( )

(Behavioral)
7. Actions that can be taken individually and collectively (

)

8. Ethically responsible behaviour ( )
9. Getting engaged and taking action ( )
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Mapping GCED into the Primary Subject Curricula

Bangla Language

Bangla Language is the mother tongue of the people of Bangladesh. In the primary curriculum of Bangladesh, Bangla
is taught as the first language from grade 1 to grade 5. It has physical textbooks from grade 1 to grade 5. The language
teaching in Bangladesh, especially the first language, is to discover the internal discipline of language based on
language skills. Among the four language skills, listening and speaking are focused on the early grades (grade 1 to
grade 3). On the other hand, reading and writing skills are focused on the advanced grades (grade-4-grade-5).

In many ways, Global Citizenship Education (GCED) is integrated into the Bangla Language Curriculum. However,
31 attainable competencies are found to be more relevant to the GCED themes and topics for the Bangla Language.
All the key learners’ attributes (i.e., informed and critically literate, socially connected and respectful of diversity and
ethically responsible and engaged) of the GCED can be elaborated here with interpretation for attainable competencies
and examples of activities.

Scope of GCED Integration (Bangla)

With a view to further integration of GCED into competency no. 16 (11.1 To understand the subject by reading
descriptive, informative texts containing figures and tables.), we have described that the “competency can help build
on understanding descriptive and informative texts with figures and tables while fostering global citizenship
education.”

To attain this competency along with GCED, we recommended activities as “Find a descriptive text about a cultural
celebration from a specific country and create a table comparing different cultural celebrations from around the world,
focusing on elements like traditions, food, and festivities. Students read the descriptive text about one cultural
celebration and then try to match it to the correct row in the table based on the information provided.” All other 20
competencies of the Bangla Language are also interpreted in this manner.

English Language

English is taught as a foreign language in Bangladesh. To learn English, there are physical textbooks from grade 1 to
grade 5 for the students. Like Bangla, the primary curriculum gives priority to acquiring four language skills in
English. Among these, listening and speaking are focused on the early grades (grade 1 to grade 3). Reading and writing
skills are focused in the advanced grades (grade 4 grade 5).

The curriculum on the English Language emphasizes local and global citizenship skills, creating a competent
workforce to participate and contribute to the ongoing and future development initiatives to meet the targets of SDG
4, GCED, Vision 2041, and the 4th industrial revolution.

The English Language curriculum consists of 113 attainable competencies in total from grade 1 to grade 5. Among
them, 30 competencies are very much aligned with the GCED concepts. We have found 3 competencies in Grade 1,
4 competencies in Grade 2, 4 competencies in Grade 3, 4 competencies in Grade 4 and 4 competencies in Grade 5
that can be aligned directly to the themes of GCED domains.



Scope of GCED Integration (English)

The primary aim of the English curriculum relating to GCED is to foster positive attitudes and values in the characters
of the students. The learners are supposed to shoulder social responsibilities along with co-operation and
collaboration in national and international needs, and show responsible behavior in conversations towards the
opposite sex in all situations. They will be engaged in positive action in family, school, and social environments with
empathetic and humanistic feelings.

With a view to further integration of GCED into competency no. 17 (7.4 Writing short paragraphs on familiar topics
using prompts or clues.) of Grade 3, we have elaborated that “this competency will encourage students to write about
familiar topics while incorporating a global perspective.” To attain this competency, we have recommended “Connect
with a class from another country through video conferencing or online platforms. Based on the information exchange,
students write a short paragraph describing a shared interest or hobby they discovered with them.”

Primary Mathematics

Mathematics is one of the core subjects of the primary curriculum. Basic concepts of Arithmetic, Algebra, Statistics
and Applied Mathematics are covered in the elementary education curriculum. Besides, emphasis is also given to
geometric sizes, shapes, and patterns of numbers. Apart from this, the concepts of Global Citizenship qualities and
inclusiveness concepts have been integrated into the Mathematics curriculum to develop children as competent
citizens to meet sustainable development goals and the challenges of the 21st century. The textbook developed for
elementary-level students is called “Primary Mathematics”.

In GCED integrated competencies of Mathematics, the learners will be able to recognize Bangladeshi currencies and
the currencies in daily transactions appropriately. They will be able to deal with daily transactions by solving monetary
problems and being interested in savings and using it for charitable purposes.

In GCED integrated Mathematics competencies, students will be able to draw geometric figures by identifying
rectangles, triangles, and spheres from various objects in the immediate environment. They will be rational and
creative by enthusiastically exploring patterns of various objects and geometric shapes in the environment and creating
new patterns. They will get an idea of surfaces, lines, points and angles by exploring various shaped objects in the
immediate environment and to be able to draw different types of angles enthusiastically. Learners will be able to be
rational and creative by enthusiastically exploring and creating new patterns of objects and geometric shapes in the
environment.

In the Mathematic curriculum of primary level, there are 86 attainable competencies from grade one to grade five and
among them, 27 competencies are matched to the GCED concepts. We have found 3 competencies in Grade 1, 2
competencies in Grade 2, 4 competencies in Grade 3, 5 competencies in Grade 4 and 5 competencies in Grade 5 that
can be complied with the themes of GCED domains.

Scope of GCED Integration (Mathematics)

Students will be able to recognize geometric figures like rectangles, triangles, and spheres in their environment, which
will help them to understand the global variety of shapes and forms. Students will develop rational and creative
thinking skills by actively looking for patterns in different objects and geometric shapes in their environment. Not
only will this help them to develop their mathematical understanding, but it will also help them to appreciate the global
variety of patterns. By looking for different objects with different shapes in their environment, students will learn
about surfaces, lines, points, and angles.



Drawing different types of angles will help them develop spatial awareness and the ability to recognize geometric
elements in the world around them. Inspired by the principles of GCED, learners will be able to use their rational and
creative skills to explore and create new patterns using objects or geometric shapes from their surroundings. This
practice not only helps them to develop mathematical creativity but also helps them to appreciate the wide variety of
patterns found in different cultures and societies around the world.

Students will gain the skills to gather data from their environment and effectively organize it into a structured form.
They will learn the value of taking into account different perspectives and global sources of information to construct
comprehensive datasets. By organizing the data in tables or charts, they will not only be able to access local data but
also integrate global data sources to gain an understanding of global topics and trends. For example, we can refer to
the attainable competency no. 23 (8.1 To be able to make decisions through discussions in various areas of daily life
by organizing the collected data and expressing it through graphs.) of grade 4 can be interpreted as “This competency
will encourage students to analyze data on global health issues and use graphs to advocate for change.” The
corresponding activities would be to “Find data from reputable sources like UNICEF or World Health Organization
(WHO) on access to clean water or vaccination rates in different regions and interpret the data and create graphs to
visualize the issue's global impact.”

Visual aids such as pictograms and other forms of communication will enable students to communicate data effectively
and make it accessible to a wide range of people. Visual communication will help learners to communicate information
across language and cultural barriers. By engaging in structured discussions based on organized data, learners will
become more capable of making informed decisions in a variety of aspects of their daily lives. This competency will
allow them to tackle intricate global issues by analyzing data from multiple sources and presenting them in an easily
understandable way. We have interpreted the attainable competency no. 20 (8.1 To be able to make decisions by
arranging various unstructured data of daily life and drawing pictograms from data to get the idea of pictograms.) of
grade 5 as “this competency will encourage students to analyze unstructured data on school to create pictograms and
proposed solutions for sustainable future.” To achieve this competency, we recommended that the students collect and
categorize discarded items (food scraps, paper, plastic bottles, etc.) throughout the school day (unstructured data) and
organize the data by type and quantity. They will encourage creative ways to represent findings (drawings, tallies).

Primary Science

Science education has been given special emphasis in the primary curriculum of Bangladesh. The subject is taught
from grade 1 to grade 5 in primary education in Bangladesh. It has no textbook for grade grade-2, but it has a teacher’s
guide with built text to be taught to the students in the teachers’ guide. Primary Science has class-wise attainable
competencies derived from the subject-wise competencies.

Science Education has many connections to the GCED concept in Bangladesh. Science as mankind and the ethical,
safe use of science are related to the GCED concept. In this sphere, science education is integrated into the GCED
concept as learners' attributes in the science curriculum in primary education in Bangladesh. Five learners ’attributes
for covering GCED concepts out of 9 learners' attributes integrated the GCED concept. The integrated learner’s
attributes of GCED concepts are as follows: Underlying assumptions and power dynamics, Difference and respect for
diversity, Actions that can be taken individually and collectively, ethically responsible behavior, and getting engaged
and taking action.

In the Primary Science curriculum, 62 attainable competencies are there from grade 1 to grade 5 and almost all of
them can be aligned with GCED themes and topics. However, we have found 4 competencies in grade 1, 3
competencies in grade 2, 5 competencies in grade 3, 6 competencies in grade 4, and 7 competencies in grade 5 are
directly linked to GCED.



Scope of GCED Integration (Science)

The primary science curriculum has scopes to integrate GCED concepts as learners’ attributes and topic areas as
further interpretation of competencies followed by relevant activities. As the interpretation of attainable competencies,
we would suggest that students will be able to understand the science practices around the world and identify universal
incidents of science compared with the locals. They will be able to understand how science connects people around
the world and understand how science connects people around the world through various science events. Also, they
will be able to get ideas about the Science Olympiad event around the world.

For example, for the attainable competency no. 1 (1.1 Able to differentiate the immediate environment based on
characteristics by being curious through observation and comparison.) of grade 1, we have interpreted that this
competency would connect students’ observations to global concepts like biodiversity and conservation, fostering a
sense of responsibility for their local surroundings and its connection to a healthy planet as global citizens. To attain
this competency, the teacher will have to take the students outside to explore the schoolyard or a local park. He or she
will assign each group a different sense to focus on (sight, sound, smell), and provide students with observation sheets
listing various elements they can encounter based on their assigned sense (e.g., sights — types of plants, sounds — birds
chirping, smells — flowers). Finally, Students will explore the environment using their chosen senses, recording their
observations on the sheets.

Bangladesh and Global Studies

In the primary curriculum of Bangladesh, Social Science integrates the themes and topics of different individual
subjects of higher education like civics, economics, sociology, anthropology, history, geography, etc. The book on
social science at the primary level is called Bangladesh and Global Studies.

In GCED integrated competencies of social science, individual students have to acquire the knowledge of eco-
friendliness in the local context and of conserving the natural and social environment as well as of the importance of
the socioeconomic impact of climate change. The students will have to understand her position as an inhabitant of the
earth. They will have to know the rights of children, rights of citizens, and human rights. They will be respectful of
different languages, food, dress, music, dances, rituals, and festivals of different social, religious, and cultural
communities and groups. They will be humanistic and gender-neutral in every situation and context. The students will
show eagerness to the geographical diversity of different continents and oceans.

In GCED integrated social science competencies, students will show a positive attitude towards the opposite sex and
maintain gender equality. They will save themselves and come forward to help others in emergencies like fire
breakouts or drowning in the water. They will play an active role in observing and organizing national days. The
students will collectively participate in government social safety programs.

In social science, 47 attainable competencies among 89 from grade one to grade five are aligned with the GCED
themes, concepts, or topics. 5 competencies in grade 1, 6 competencies in grade 2, 9 competencies in grade 3, 9
competencies in grade 4 and 13 competencies in grade 5 are complied with the three learning domains of GCED.

Scope of GCED Integration (BGS)

We have identified some crucial competencies as further scope of integration, where students will be able to identify
issues affecting interaction and connectedness of communities at local, national and global levels relating to human
habitation, natural and social environment. The areas of students’ responsible behavior in conversations towards
the opposite sex in all situations, their active engagement in positive action in family and school and responsibility
in safety programs in emergencies are also considered here to focus on the GECD lens.

For example, the attainable competency no. 9 (4.1 to be able to explore the geographical and cultural diversity of
the Asian continent with interest.), we interpreted as “this competency emphasizes the concept of global citizenship
and the importance of appreciating the geographical and cultural diversity of the Asian continent and discuss how
Asia’s rich tapestry of cultures, traditions, and environments contributes to world’s overall richness.” To achieve this



competency, we have recommended that teacher will “provide a large map of Asia and colorful markers. Students
can decorate the map with drawings or stickers representing different geographical features (mountains, rivers,
deserts) and cultural icons (animals, landmarks, food items) from various Asian countries.”

Another example, for the attainable competency no. 23 (10.1 participating in protection activities in any immediate
and emergency (flood and lightning) and utilizing state-provided assistance.) of grade 5, we have interpreted that
the competency emphasizes the concept of global citizenship and the importance of being prepared for natural
disasters and encourage to discuss how floods and lightning strikes are not unique to Bangladesh and can affect
communities worldwide. To achieve this competency, students will research different types of assistance provided
by the government of Bangladesh during floods and lightning strikes (e.g., food ddistribution, medical aid, temporary
shelters) and create presentations highlighting the importance of utilizing these resources.

Islam and Moral Studies

In Bangladesh, religion is taught as part of the religion and moral education. Islam and Moral Education is divided
into two thematic parts. One is a religion of Islam and its religious practices. Another is moral education and practices
in light of Islam. In the primary curriculum of Bangladesh, Bangla is taught from grade 1 to grade 5. It has a physical
textbook from grade 3 to grade 5. But in grades 1 to grade 2, there is no textbook, but a teacher’s guide with topics
and text for teaching the students. In the Islam and Moral Education curriculum, 10 out of 43 attainable competencies
are directly aligned with GCED concepts, topics, and themes.

In Islam and Moral Education, Global Citizenship Education concepts are complied with 21 out of 43 attainable
competencies from grade 1 to grade 5. The GCED-related attributes are no. 4, cultivate and manage identities,
relationships and feelings of belongingness; attribute no. 6, develop attitudes to appreciate and respect differences and
diversity; attribute no. 7, enact appropriate skills, values, beliefs and attitudes; attributes no. 8, demonstrate personal
and social responsibility for a peaceful and sustainable world; attributes no. 9, develop motivation and willingness to
care for the common good.

Scope of GCED Integration

In Islam and Moral Education teaching curriculum 4 key learners attributes based on three domains of the GCED
concepts can be integrated directly into the attainable competencies. They are attribute no.1 - Know about local,
national, and global issues, governance systems, and structures; attribute no. 2 - Understand the interdependence and
connections of global and local concerns; attribute no. 3 - Develop skills for critical inquiry and analysis; attributes
no. 5 - Share values and responsibilities based on human rights.

For example, for competency no. 4 of Grade 3 (1.4 Being able to follow the guidance of life by knowing about the
revealed scriptures.), we have interpreted that it would encourage students to discuss how the "Golden Rule" is a
foundational principle for global citizenship. Encourage students to brainstorm ways they can apply this principle in
their interactions with people from different backgrounds. To attain this, teachers will introduce the concept of the
"Golden Rule" (treat others as you want to be treated) found in various forms across many religions, including Islam.
Then students will discuss the importance of this principle in fostering empathy and respect for diversity. Students
will also research how this principle is expressed in different revealed scriptures. They can find examples of stories
or teachings that illustrate this concept.

Another example, for competency no. 11 of grade 5 (4.1 Being inspired by the ideals of Islam, to be respectful of other
religions, and to be able to coexist peacefully with them.), we have interpreted that it will encourage to highlight the
Quranic verses and teachings of the Prophet Muhammad (PBUH) that promote tolerance and respect for people of
other faiths. To achieve this competency, students can be divided into small groups in the class. Each group will
research two different religions, including Islam. Then they will create a Venn diagram showing the similarities and
differences between the two faiths in terms of core beliefs, practices, and values.



Hinduism and Moral Studies

In the primary curriculum of Bangladesh, Hinduism and Moral Education integrates the themes and topics of Hindu
religion and general moral education with reference to Bangladesh relating to issues of SDGs. The study of Hindu
religion as a subject at the primary level is called as Hinduism and Moral Education.

In Hinduism and Moral Education, there are 5 attainable competencies from grade one to grade five. In grade one, 4
out of 5 competencies are directly complied with the three learning domains of GCED. In grades two and three, 4 out
of 5 and 4 out of 5 attainable competencies correspond to GCED domains. In grades four and five, 4 out of 5 and 4
out of 5 competencies are directly related to the GCED domains.

In these competencies of Hinduism and Moral Education, individual students have to acquire knowledge of
humankind, nature, and the lifeworld and the importance of their relationship. They will have to know the different
forms and powers of the Creator and about Upasana and prayer to respect and honor the Creator. The students will
also know how to practice fundamental aspects of Hinduism, religious rules and disciplines. They will serve mankind
and the lifeworld with the knowledge of God and conserve nature.

Scope of GCED Integration

In some attainable competencies as further scope of integration of GCED concepts and topics for Hinduism and
Moral Education, the students will know about the issues of nearby natural and social elements and their
connectedness to the motherland and the earth. They will relate the love of mankind to the local, regional, and
global communities in light of Hinduism. They will know the issues of relationship among God, mankind and flora
and fauna, and their interconnectedness.

As for the competency of grade 1 (5.1 To be able to show love for people, and to be able to know the names of the
elements of the immediate natural and social environment, and to be able to love them; to be able to show love for
the country and the earth.), we have interpreted that it emphasizes the interconnectedness of humans, nature and
society and encourages to think critically about how their actions impact others and the environment. To attain this
competency, we have suggested that the teachers create a scavenger hunt list with elements of the natural
environment (e.g., a leaf, a different-colored flower, a smooth rock). Then students will search for these items and
discuss their importance in nature.

Another example, for the competency of grade 5 (4.1 Being able to identify and respect Hindu scriptures and deities;
knowing about various Poojas and being able to recite mantras; knowing and describing temples and pilgrimage sites;
Being able to respect other religions and knowing about harmony and being able to coexist peacefully with people of
all religions.), we have interpreted that the competency encourages to integrate the concept of peaceful coexistence
by highlighting how mutual respect and understanding can bridge religious differences. To attain the competency, the
teachers will create bingo cards with pictures or symbols representing different religions; read out descriptions of
religious practices or holidays, and students mark them off if they know the religion. This will promote awareness of
diverse faiths.

Buddhism and Moral Studies

In the primary curriculum of Bangladesh, Buddhism and Molar Studies integrates the themes and topics of larger
subjects of higher education of Buddhism and moral sciences. There are textbooks from grade three onwards at the
primary level. But there are only teachers’ guides in grade one and grade two.

In social science, there are 7 to 9 attainable competencies from grade one to grade five. In grade one, 3 out of 7
competencies are directly complied with the three learning domains of GCED. In grades two and three, 3 out of 9 and
4 out of 9 attainable competencies are aligned with GCED domains. In grades four and five, 4 out of 9 and 4 out of 9
competencies are directly related to the GCED domains.



In GCED integrated Buddhism and Moral Studies competencies, students are encouraged to practice the values of
great Buddhists in their personal lives. They will practice in life knowing about the glorious events of great
personalities. The students will practice the ideals of Buddha and his contemporary Thers-Theris, Nobles, and
Royalties. They will follow Srabaks-Srabakas and Greehis-Followers of Buddha in personal and social life.

In GCED integrated Buddhism and Moral Studies competencies, students will take part eagerly in Buddhist festivals
and rituals and be respectful to other religions and their festivals and rituals. They will practice coexistence and
tolerance towards festivals and rituals of other religions. The students will maintain unity, harmony, cordiality and
peaceful coexistence with all.

Scope of GCED Integration

In GCED integrated competencies of Buddhism and Moral Studies, individual students have to acquire the knowledge
of human, nature and life world and their relationship to Buddha. They will know about the Buddha’s advices and
stories of Jatakas. The students will have knowledge about demonstrating love towards human, nature and life world
through inspiration from the stories of Buddha’s advices and Jataka. They will know the necessity of kindness towards
nature and the lifeworld and the importance of preserving them.

For the attainable competency of grade 2 (2.1 Knowing the biographies and sermons of some great modest, religious
figures being inspired by their ideals and being able to practice them.), we have interpreted that the competency would
encourage students to identify specific ideals from the sermons and brainstorm ways to put them into practice in their
communities and as global citizens. To attain this competency, we have recommended that the students should analyze
excerpts from sermons or teachings of different religious figures, focusing on themes of social justice, peacemaking,
and care for the marginalized; and then they would discuss how the messages in these sermons can be applied to
address contemporary global challenges like poverty, environmental degradation, and conflict.

Another example for the competency of grade 5 (3.3 To be able to practice transparency and family and social life by
knowing the benefits of practicing Kushla (good) Karma and avoiding Akushal (bad) Karma.), we have described that
it would help students how to follow a code of conduct based on good karma principles contributes to a more
responsible and trustworthy global community. To achieve this competency, the students would research existing
codes of conduct or ethics guidelines for different organizations (e.g., NGOs and businesses). Based on their research
and the concept of good karma (positive actions), students would collaboratively develop a "Global Citizen's Code of
Conduct" emphasizing transparency, honesty, and positive actions in social interactions.

Christianity and Moral Studies

The detailed curriculum on Christian Religion 2021 for the primary level of Bangladesh has been developed with a
view to making the students’ affective domain so that they can cherish the humanistic and cultural, local, and global
values. Primarily, some of the main objectives of teaching the Christian Religion level are- to lay the foundation to
help learners develop an awareness of important local and global issues including intercultural understanding and
communication, sustainable development, gender equity and climate change through meaningful practices.

The curriculum on Christian Religion 2021 also emphasizes local and global citizenship skills; creating a competent
workforce to participate and contribute to the ongoing and future development initiatives to meet the targets of
the SDG 4, and GCED; Vision 2041 and the 4th industrial revolution.

The Christian Religion curriculum 2021 has 34 attainable competencies from grade 1 to grade 5. The Grade 1 contains
08 attainable competencies; Grade 2 contains 08 attainable competencies; Grade 3 contains 08 attainable
competencies; Grade 4 contains attainable competencies 07 attainable competencies, and Grade 5 contains
attainable competencies 08 respectively. Among them, 14 attainable competencies are directly aligned with GCED.
These reflect most of the domains of GCED themes and topics.



The detailed curriculum of the Christian Religion is focused well with the SDGs 4 and GCED curriculum. Following the
spirit of Sustainable Development Goal 4, this curriculum emphasizes the need to ensure quality teaching-learning
of the Christian Religion through collaborative, critical, and creative language practice opportunities in and outside
the classroom.

Inclusiveness, one of the important agendas of SDG 4, has also been focused in this curriculum on Christian Religion
teaching-learning by incorporating appropriate instructional materials and pedagogic approaches for all children,
including children with diverse socioeconomic backgrounds and children with special needs.

Scope of GCED Integration

The GCED integrated attainable competencies in the Christian Religion curriculum of Bangladesh is designed to
develop the primary level students as citizens of the local as well as the global perspective. The students will be able
to learn social manners and etiquettes, to be aware of the rights and responsibilities in family, society and
community. Besides, being a patriot, the students will be able to inquire about the rich history of one’s religion, its
culture, customs, and rituals. The students will also come to know about the cultures of different peoples, societies
and ethnic groups and religions; they will be respectful to different languages, foods, dresses, music, dances, rituals
and festivals of different social, religious and cultural communities both in the local and global context.

For example, the competency of Grade 4 (1.1 Being able to live a moral life in obedience to God by understanding
the meaning of God’s Ten Commandments.), we have interpreted that it would encourage students to see how living
a moral life translates to responsible global citizenship. Upholding ethical principles contributes to a more just and
peaceful world order. We recommended that teachers show students instances of real-world scenarios that raise moral
dilemmas related to different commandments (e.g., environmental pollution impacting communities - honoring God's
creation, stealing intellectual property - honoring others' possessions). Research how different cultures and religions
address these dilemmas. Then, discuss how the underlying principles of the Ten Commandments can be applied in a
global context.

Another example of the competency of grade grade 5 (3.1 To be able to behave tolerantly by gaining clear knowledge
about tolerance towards others' views.), we explained that the competency would encourage students to use technology
to advocate for tolerance and promote a more inclusive global community. To attain this competency, we suggested
that students should research successful social media campaigns promoting tolerance and respect for diversity. They
then develop a social media campaign message focused on a specific issue related to tolerance in a global context
(e.g., cyberbullying, discrimination). Students launch their campaigns on a chosen platform, utilizing creative visuals
and engaging language.

Physical and Mental Health Education

In the primary curriculum of Bangladesh, Physical and Mental health education integrates the cross-cutting themes
and topics of different subjects in higher education like physical education, mental health and wellbeing, scouting etc.
There is no textbook for this subject at the primary level; instead, a set of instructions and activities is described in the
teachers’ guide.

In physical and mental health, there are 28 out of 94 attainable competencies from grade one to grade five that are
directly aligned with GCED themes and topics. In grade one, 4; in grade two, 6; in grade three, 6; in grade four, 6; and
in grade five, 6 competencies are complied with the three learning domains of GCED.

They will have to maintain friendly relationships with all, irrespective of gender or special needs children, in the
classroom and playground. They will be encouraged to be patriotic by participating in different national programs.
They will be cooperative towards classmates with special needs in the playground. The students will avoid gender-
biased attitudes in family and school. They will be aroused with patriotism and the spirit of the liberation war in the
national programs. They will work together with friends with special needs.



In GCED integrated physical and mental health competencies, students will participate in cub scouting and attain
sportsmanship in sports competitions. They will show a sense of discipline and respect for others in sports programs
and cooperate in arranging sports competitions and achieve leadership qualities through organizing the events. The
students will form and lead a group in Cub-scouting and perform as volunteers in the digester.

Scope of GCED Integration

In GCED, the integrated competencies of physical and mental health, individual students have to acquire the
knowledge of first aid and primary healthcare. They will have to know indoor and outdoor play. They will also
understand how COVID-19 pandemics and other infectious diseases spread and the preventive measures they can take
to prevent them. The students will have to know about techniques with instruments and non-instrumental sports. They
will have to know the rules of games. In GCED integrated physical and mental health competencies, students are
encouraged to become active in different interesting Indigenous sports. The students will show respect to the opposite
gender. They will show respect to special needs children. They will show respect to the opposite sex and special needs
children in an inclusive manner in different contexts and environments. The students will show ethical responsibility
to others in sports events and scouting. They will show responsibility to others as volunteers in digester situations.
They will also show responsibility while working together other than sports events and scouting.

For the attainable competency of grade 3 (1.5 Being self-aware by knowing how to prevent various infectious diseases,
including the global COVID-19 pandemic.), we have interpreted that the competency emphasizes the importance of
preventative measures and individual responsibility for protecting oneself and others globally. To attain GCED, we
have recommended that teachers simulate a scientific experiment where students visualize how germs spread. This
can involve sprinkling glitter on one student and observing how it transfers to others. Discuss the importance of
hygiene practices like handwashing.

Another example is the competency of grade 4 (5.4 Being able to participate in cub scouting knowing the importance
of cub scouting.), we have interpreted that the competency would help acknowledge and celebrate any efforts by the
Cub Scouts that embody the values of global citizenship. And, to attain GCED, we have suggested that students would
organize a Cub Scout project that addresses a global issue, such as planting trees to combat climate change or
organizing a donation drive for underprivileged children in another country.

Art Education

In the primary curriculum of Bangladesh, art education integrates the themes and topics of different individual subjects
in higher education, arts and crafts, music, dance, and drama. At the primary level, art education has no book for
students. Instead, there is a teacher’s guide.

In art education, there are 20 attainable competencies from grade one to grade five. From grade one to grade five 2,
competencies are directly complied with the three learning domains of GCED. Even though we have found some
themes and topics that can be added as learning outcomes followed by related activities.

In GCED, the integrated competencies of art education, individual students have to acquire knowledge through keen
observation of nearby natural and social environments, festivals, rituals, and traditions and also by listening to the
history of the liberation war of Bangladesh. They will learn how to express different mediums of art with one or more
materials of indigenous culture. The students will understand the importance of expressing different mediums of art
that show respect to the nation, motherland, history, and tradition.

In GCED integrated art education competencies, students are encouraged to respect different mediums of art about
color, form, tone, rhythms, etc., of social and natural objects. They will appreciate different ethnic cultures and
participate in their festivals and express their experiences in art forms. They will honor the world’s renowned cultural
personalities and express their works in a child-friendly manner.



In GCED integrated competencies regarding art education, students will express different mediums of art, knowing
about the sense of discipline and humanity and mutual respect. They will build good relationships with family
members and neighbors and express and perform it in art forms. The students will show a sense of discipline and
participative behavior in arts and crafts. They will use technology in art with ease and attain qualities of leadership
through art.

Scope of GCED Integration

The students will be respectful to communities of people where they belong to each other and are connected in the
production of expressive and performing arts. They will show how different communities belong to nature and how
they are connected to the color, form, tone, rhythm, and beauty of nature. They will show in art forms how
experiences of local and world cultures are connected to each other. The students will show ethical responsibility in
both expressive and performing arts, both individually and collectively. They will show ethical responsibility in
building relations with family members and neighbors and reflect it in expressive arts. They will show social
responsibility and humanity in practicing different mediums of art and be engaged individually and collectively in
making arts and crafts. They will also show ethical responsibility in using technology in art and try to lead the
production of art and craft.

For the attainable competency of grade 2 (4.1 Being able to relate to family and neighbors and express respect for
each other through artistic practice.), we have interpreted that the activities encourage students to explore the
concept of family and neighbors within a global context. To attain GCED, students are encouraged to brainstorm
ideas for small, upcycled gifts they can create for their neighbors. Then, they will design and decorate these gifts
using recycled materials, adding a personal artistic touch.

For another attainable competency of grade 5 (2.1 To be able to express children’s work with respect to significant
figures of world culture.), we have interpreted that it encourages students to learn about and appreciate significant
figures of world culture while expressing their own creativity and appreciation with the view of global citizenship. To
attain GCED in this competency, students would research and choose a significant figure who has made a positive
impact on a specific aspect of culture (e.g., music, literature, visual arts). Discuss how this person's work has enriched
our lives or understanding of the world.

BTPT Training and Primary Teacher Training Curriculum (PTTC)

BTPT Training

BTPT (Basic Training for Primary Teachers) Training is a basic training course for primary teachers in Bangladesh.
The training course is newly revised from its previous education mode to new training mode. The course is how 10
months long, which includes four months in the Primary Teachers’ Training Institute (PTI), two months in the training
school attached to the PTI, and another four months in the internship period in the schools. The course has both theory
and practice. It contains 4 major modules as Learning Pillars, that is, Development of Professional Competence,
Students’ Development, School Development, and Professionalism and Commitment. These modules are divided into
19 sub-modules. Each module has 1 resource book. All the sub-modules have 232 activity-based sessions. The sessions
are mainly on teaching-learning methods, strategies, assessments, classroom management, student development,
school development, and teachers’ professionalism as well as professional development, etc.

In Revised BTPT training, GCED concepts as learners’ attributes are integrated consciously in training module 2,
which consists of 3 sub-modules. They are 1. Child Development, 2. Pre-primary Education and 3. Student
Developments. The GCED concepts as 9 learners ’attributes and 9 GCED topic areas are integrated throughout the
activities of the sub-modules. Eight learners ’attributes and GCED topic areas among the nine are covered in the
modules. They are 1. Know about local, national, and global issues, governance systems, and structures 2. Understand
the interdependence and connections of global and local concerns 3. Develop skills for critical inquiry and analysis
4. Cultivate and manage identities, relationships, and feelings of belongingness 5. Share values and responsibilities
based on human rights 6. Develop attitudes to appreciate and respect differences and diversity 7. Enact appropriate
skills, values, beliefs, and attitudes 8. Demonstrate personal and social responsibility for a peaceful and sustainable



world. These 8 GCED concepts of learners ’attributes and GCED topics are covered directly and partially in revised
BTPT Training. However, in Module-2, Sub-module-3, and Session-8, the GCED concept is directly used as a session
topic to give teachers a brief outline of Global Citizenship Education (GCED). One concept of learners attributes
and GCED topics area is needed to integrate in revised BTPT Training.

Scope of GCED Integration into Learning Outcomes

In the BTPT training curriculum, GCED concepts and topics are integrated into many sub-modules under each of the
four learning pillars. However, we have considered that 18 out of 34 learning areas and learning outcomes can be
directly integrated with the GCED themes, concepts and topics.

An example, we have interpreted Learning Outcome no. 1 (Be able to explain the structure of the primary education
system) under the Learning Pillar: Development of Professional Competence, we have interpreted that this statement
will relate teachers to identify explicit and implicit reference to global citizenship concepts and values in Primary
Education System and discuss how different subjects can contribute to global citizenship education. To attain this
competence, we have further recommended that instructors divide teachers into groups based on their subject areas.
Then he/she would ask groups to develop a framework for integrating global citizenship into their specific subjects.
Teachers will share and discuss the frameworks as a whole group. They will help identify common themes and
challenges.

Another example, we have interpreted Learning Outcome no. 4 (Practicing strategies to develop student’s basic skills
and practical and social skills) under the Learning Pillar: Students’ Development; we have integrated that this would
encourage teachers to understand the importance of basic, practical, and social skills in global citizenship education.
It would develop strategies for incorporating these skills in implementing the curriculum. And it would also equip
teachers with practical tools for assessing and developing these skills. For the attainment of this competency, we have
recommended that teachers conduct hands-on activities that focus on developing practical skills (e.g., problem-
solving, critical thinking, decision-making) and discuss how to make these activities relevant to global citizenship.
Finally, the BTPT Training Sessions will always refer to the Primary Curriculum for examples and activities related
to attainable competencies that are directly or indirectly integrated into global citizenship education.

Table 6.1: GCED Integrated Attainable Competencies and Scope of GCED Integration in Primary Curriculum

Serial | Subject Total number of Scope of GCED Integration Percentage
No. Attainable Competencies | for Attainable Competencies | (%)
from Grades 1-5 and teaching-learning
Activities
1 Bangla Language 124 31 25
2 English Language 113 30 26.54
3 Mathematics 86 27 31.39
4 Primary Science 62 25 40.32
Social Science 89 47 52.80
6 Islam and Moral Studies 43 21 48.83
7 Hinduism and Moral 20 10 50
Studies
8 Christianity and Moral 34 14 41.17
Studies
9 Buddhism and Moral 41 18 43.90
Studies




10 Physical and Mental Health 94 28 29.78
Education
11 Art Education 20 10 50
Total 726 261 36
Table 6.2: GCED Integrated Learning Outcomes and Scope of GCED Integration in Primary Teacher Training
Curriculum
Serial | Learning Pillars Total Learning Outcomes | Scope of GCED Integration Percentage
No. for Learning Outcomes and (%)
Teacher Training Activities
1 Development of 17 9 52.94
Professional Competence
2 Students’ Development 5 2 40
3 School Development 5 3 60
4 Professionalism and 7 4 57.14
Commitment
Total 34 18 53
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